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  Thank you for downloading this 

preview of Paintbrushes and 
Arrows Book Unit. Other book 

units may be found at 
http://www.teacherspayteachers.com/Store/Gay-Miller 
 

This unit is very special as I was contacted by the author 
to create a resource to go along with her book that was 

going to be published. When I read the story, I knew the 

book was a teacher’s dream.  

The story is based on real events from history: the transfer 

of Native Americans to Fort Marion to “kill the Indian but 
save the man,” the Sand Creek Massacre, and the ledger 

drawings just to name a few. Several characters in the 
book were based on real people as well: Lieutenant Richard 

Henry Pratt, Ah-kah, Black Horse, Peonte, and Making 
Medicine. 

On top of the rich history, the story is an excellent way to 
teach point of view and perspective as the story changes 

between first and third person as well as the perspective of 
two characters. 

This packet covers vocabulary, comprehension questions, 
constructed response writing, and skill practice. Several 

foldable organizers are also included to help teach skills. I 

hope your students enjoy a book study using the engaging 
method of using interactive notebooks. 

One last note – The terrific task card questions found in 
the “Skills” section were created by the author. Enjoy! 

 

 

 

 

  

Paintbrushes and Arrows 

by M.C. Finotti 

 
 

Genre ~ Historical Fiction 

Reader's Age: 8-9 yrs. old (Fourth and Fifth graders) 

http://www.teacherspayteachers.com/Store/Gay-Miller
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Lesson Plans at a Glance 
 
 

Read 

Vocabulary Words and 
Practice Book 

Comprehension 
Practice 

Constructed Response  
Question 

Skill Practice 

Chapters 1-2 fierce 
breechcloth 

Page 1 Chapters 
1-2 

Setting Map 

Setting  

Point of View 
Organizer 

Chapters 3-4 tassel 
collective 

Page 2 Chapters 
3-4 

Point of View Point of View 
Activity 

Chapters 5-6 seawall 
industrious 

Page 3 Chapters 
5-6 

Character Traits 

(Ah-kah and Callie) 

Point of View 
Writing 

Chapters 7-8 quizzical 
receptive 

Page 4 Chapters 
7-8 

Problem and Solution 

Chain 

Point of View 
Writing 

Chapters 9-10 quartermaster 
concession 

Page 5 Chapters 
9-10 

Comparing Events 

from Two Stories 

Writing Task 
Cards 

Chapters 11-12 gingham 
innovation 

Page 6 Chapters 
11-12 

Comparing Characters Research Writing 
~ Lesson 1 ~ 
Creating a 
Bibliography 

Chapters 13-14 prospective 
atrocious 

 

Page 7 Chapters 
13-14 

Comparing the 

Historical Account to 

the Fictional Portrayal 

Research Writing 
~ Lesson 2 ~ 

The Research 

Paper Format 

Chapters 15-16 sea cow 
chaperone 

Page 8 Chapters 
15-16 

Acrostic 

(Summarizing) 

Research Writing 
~ Lesson 3 ~ 
Note Taking 

Chapters 17-18 coax 
grudging 

Page 9 Chapters 
17-18 

Comparing Fictional 

Character to Student 

Cause and Effect 

Research Writing 
~ Lesson 4 ~ 
Organizing Notes 
into an Outline 

Chapters 19-20 gourd 
prime 

Page 10 Chapters 
19-20 

Point of View 

Theme 

Research Writing 
~ Lesson 5 ~ 

Writing a 
Research Paper 

Chapters 21-22 vibrant 

benefactor 

Page 11 Chapters 

21-22 
Character Change 

Plot Development 

Research Writing 

~ Lesson 6 ~ 
Proofreading and 
Editing 

 Vocabulary 
Test 

Page 12 
(Review) 
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Chapter 1  

 

fierce(adjective) - wild and dangerous; ferocious 

fierceness (noun) – Adding the suffix –ness changes adjectives into nouns 

synonyms: intense, violent, extreme, savage, raging, forceful, aggressive 

Still, his eyes no longer flashed with the fierceness that sometimes scared even his 

daughter. 

 

>>-;;;---------->    >>-;;;---------->    >>-;;;----------> 

Chapter 2  

 

breechcloth (noun) – a piece of material worn as covering for the loins 

 

synonyms: loincloth 

 

“Those cotton towels hanging from their waistbands. They use them to keep their 

hands clean, no doubt.” 

 The corners of Ben’s mouth twitched up and down. James snickered. Willie 

slapped his leg and laughed loudly. “Those weren’t towels,” Willie practically yelled 

at me. 

 James burst out laughing. “They’re breechcloths.” 

 

>>-;;;---------->    >>-;;;---------->    >>-;;;----------> 

Chapter 3  

 

tassel (noun) – an ornament made of a bunch of threads or cords. The threads are 

tied together at one end and hang free at the other. 

synonyms: bobble, tuft, fringe, braid, edging, trimming, decoration, ornament 

‘Ah-kah could not stop staring at the strange trees that spotted the landscape. They 

had long skinny trunks, no arms to speak of, and leaves that grew only at the top, 

spikey and green like a tassel. 

 

>>-;;;---------->    >>-;;;---------->    >>-;;;----------> 
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Vocabulary Review 
Write a synonym from your vocabulary list for each word 
listed: 

 
1. receptive  ______________________ 

2. fierce ______________________ 

3. innovation  ______________________ 

4. atrocious  ______________________ 

5. industrious  ______________________ 

6. coax  ______________________ 

7. concession  ______________________ 

8. prime  ______________________ 

9. collective  ______________________ 

10. chaperone ______________________ 

11. prospective ______________________ 

12. vibrant ______________________ 

13. grudging ______________________ 

14. quizzical ______________________ 

 

Chapters 1-2 [fierce and breechcloth] 

 
1. Circle six words in the box that are synonyms of fierce. 

 

moderate aggressive placid 

mellow tender gentle 

soothing violent forceful 

dangerous savage raging 

2. Breech and breach are ______________________, 

words that sound the same as another but have a different 

meaning and often a different 

______________________. 

Breech means the lower posterior region of the human 
torso or the part of a firearm behind the barrel while breach 
means an act of breaking a law or promise or an opening or 

gap made by breaking through something.  

Fill in the blanks with either breech or breach. 

3. Telling a lie is a ______________________ of trust. 

4. The Mayans sculptured their gods in colorful 

______________________-clouts. 

5. The soldiers passed through a _____________________ 

in the wall of the fort. 

6. Load the bullets in the gun barrel __________________. 

7. “We have a security ______________________,” the 

general told the others in the room. 

8. Water dripped through the _______________________ 

in the wall. 

 

Page 12 Page 1 
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Vocabulary Review 
Write a synonym from your vocabulary list for each word 
listed: 

 
1. receptive  ___ interested ________ 

2. fierce ___ aggressive _______ 

3. innovation  ___ invention ________ 

4. atrocious  ___ appalling ________ 

5. industrious  ___ hard-working _____ 

6. coax  ___ persuade ________ 

7. concession  ___ surrendering _____ 

8. prime  ____ make ready _____ 

9. collective  ____ shared _________ 

10. chaperone ____ companion ______ 

11. prospective ____ potential  _______ 

12. vibrant _____ brilliant________ 

13. grudging ____ complaining _____ 

14. quizzical ____ perplexed _______ 

 

Chapters 1-2 [fierce and breechcloth] 

 
1. Circle six words in the box that are synonyms of fierce. 

 

moderate aggressive placid 

mellow tender gentle 

soothing violent forceful 

dangerous savage raging 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 

2. Breech and breach are homophones, words that sound the 

same as another but have a different meaning and often a 
different spelling. 

Breech means the lower posterior region of the human 

torso or the part of a firearm behind the barrel while breach 
means an act of breaking a law or promise or an opening or 

gap made by breaking through something.  

Fill in the blanks with either breech or breach. 

3. Telling a lie is a breach of trust. 

4. The Mayans sculptured their gods in colorful breech-clouts. 

5. The soldiers passed through a breach in the wall of the 
fort. 

6. Load the bullets in the gun barrel breech. 

7. “We have a security breach,” the general told the others in 
the room. 

8. Water dripped through the breach in the wall. 

 
 

 

Page 12 Page 1 

Answers will vary. 
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Comprehension 

This section contains a one page printable comprehension 

practice for each reading selection. The chart below is the key 

to the types of questions for the comprehension questions. The 

section also contains Constructed responses exercises. The 

Constructed response pages that are chapter specific list the 

chapters they should be used with. If chapter numbers are not 

listed the questions are flexible and may be used at different 

points in the story. 

Types of Questions Key 

detail / inference  

main idea / 
summarizing / theme 

 

character/ setting / 
plot / events 

 

word meaning / 
figurative language 

 

text structure  

point of view  

different forms of the 
same story 

 

compare and contrast  
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  Option 1 

Have students use the graphic organizer for notes. Notice the notes are not in complete 

sentences. Glue the organizer to the left side of the notebook page. On the right side of 

the notebook, students use the notes to write the details in paragraph form. 

Option 2 

Students fill in the 

organizers only.  
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Chapters 1-2 ~ Setting 
         

Chapters 3-4 ~ Point of View          

Chapters 5-6 ~ Character Traits (Ah-kah and Callie)          

Chapter 7 ~ Problem and Solution Chain          

Chapter 9 ~ Comparing Similar Events from Two 

Stories 
         

Chapter 11 ~ Comparing Characters           

Chapter 14 ~ Comparing the Historical Account to the 

Fictional Portrayal  
         

Chapters 15-16 ~ Acrostic [Summarizing]          

Chapters 17-18 ~ Comparing Fictional Character to 

Student 
         

Chapters 17-18 ~ Cause and Effect 
         

Chapters 19-20 ~ Point of View          

Full Book – Theme          

Full Book – Character Change          

Full Book – Plot Development Chart          

4th Grade 

http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.1
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.2
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.3
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.4
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.5
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.6
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.7
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.9
http://www.corestandards.org/ELA-Literacy/RL/4/#CCSS.ELA-Literacy.RL.4.10


~ Page 13 © Gay Miller ~ 

 

Common Core State Standards Reading: Literature 

 

C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.1
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.2
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.3
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.4
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.5
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.6
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.7
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.9
 

 C
C
S
S
.E

L
A
-L

it
e
ra

c
y
.R

L
.5

.1
0
 

 

Chapters 1-2 ~ Setting          

Chapters 3-4 ~ Point of View          

Chapters 5-6 ~ Character Traits (Ah-kah and Callie)          

Chapter 7 ~ Problem and Solution Chain          

Chapter 9 ~ Comparing Similar Events from Two Stories          

Chapter 11 ~ Comparing Characters           

Chapter 14 ~ Comparing the Historical Account to the Fictional 

Portrayal  
         

Chapters 15-16 ~ Acrostic [Summarizing]          

Chapters 17-18 ~ Comparing Fictional Character to 

Student 
         

Chapters 17-18 ~ Cause and Effect          

Chapters 19-20 ~ Point of View          

Full Book – Theme          

Full Book – Character Change          

Full Book – Plot Development Chart          

5th Grade 

http://www.corestandards.org/ELA-Literacy/RL/5/1/
http://www.corestandards.org/ELA-Literacy/RL/5/2/
http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/5/4/
http://www.corestandards.org/ELA-Literacy/RL/5/5/
http://www.corestandards.org/ELA-Literacy/RL/5/6/
http://www.corestandards.org/ELA-Literacy/RL/5/7/
http://www.corestandards.org/ELA-Literacy/RL/5/9/
http://www.corestandards.org/ELA-Literacy/RL/5/10/
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Chapters 1-2 ~ Setting          

Chapters 3-4 ~ Point of View          

Chapters 5-6 ~ Character Traits (Ah-kah and Callie)          

Chapter 7 ~ Problem and Solution Chain          

Chapter 9 ~ Comparing Similar Events from Two Stories          

Chapter 11 ~ Comparing Characters           

Chapter 14 ~ Comparing the Historical Account to the Fictional 

Portrayal  
         

Chapters 15-16 ~ Acrostic [Summarizing]          

Chapters 17-18 ~ Comparing Fictional Character to 

Student 
         

Chapters 17-18 ~ Cause and Effect          

Chapters 19-20 ~ Point of View          

Full Book – Theme          

Full Book – Character Change          

Full Book – Plot Development Chart          

6th Grade 

http://www.corestandards.org/ELA-Literacy/RL/6/#CCSS.ELA-Literacy.RL.6.1
http://www.corestandards.org/ELA-Literacy/RL/6/#CCSS.ELA-Literacy.RL.6.1
http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
http://www.corestandards.org/ELA-Literacy/RL/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/5/
http://www.corestandards.org/ELA-Literacy/RL/6/5/
http://www.corestandards.org/ELA-Literacy/RL/6/6/
http://www.corestandards.org/ELA-Literacy/RL/6/6/
http://www.corestandards.org/ELA-Literacy/RL/6/7/
http://www.corestandards.org/ELA-Literacy/RL/6/7/
http://www.corestandards.org/ELA-Literacy/RL/6/9/
http://www.corestandards.org/ELA-Literacy/RL/6/9/
http://www.corestandards.org/ELA-Literacy/RL/6/10/
http://www.corestandards.org/ELA-Literacy/RL/6/10/
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 Paintbrushes & Arrows ~ Chapter 5-6 

1. Which word best describes Willie’s behavior 

in Chapter 5? 

a. worried 
b. fearful 

c. cruel 
d. excited 

2. Which phrase best describes Dick in Chapter 

5?  

a. strange and nervous 
b. jovial and carefree 

c. big brother-like 
d. coward and shy 

3. The author’s tone in Paintbrushes & Arrows is 

---.  

a. Cynical ~ The author is pessimistic and 
gives negative sarcastic remarks.  

b. A Guessing Game ~ The author keeps the 
reader puzzled trying to figure out the 

author’s mind. 
c. Emotional ~ The author tells the story in 

such a way that the reader is always 

crying. 
d. Straightforward ~ The author gives the 

reader a direct telling of the story. 
 

4. Write a line that expresses what Ah-kah must 

be thinking as Bumpy Nose stopped in front 

of her and looked her straight in the eyes 
from the first person point of view. 

 

______________________________________ 

______________________________________ 

______________________________________

______________________________________

______________________________________ 

5.  Write the type of figurative language each 

line contains. 

As they got closer, Ah-
kah noticed one boy had 

red speckles on his face 
the color of the dirt 
back in the Oklahoma 

Territory. 

 

I looked around to see 

dark, furry mold 
blanketing part of the 

room like wallpaper. 

 

I’d only been teaching 

an hour but it felt like 
days. 

 

 

6. Sequence the following events by numbering 

them in the correct order. 

______  Dick cut reeds for Ah-kah to use for 
arrows. 

______  Callie thinks the hour long lesson felt 
like it lasted for days. 

______  Dick asks Ah-kah if she would like to go 
to town with him. 
______  Callie goes to the fort to teach art. 

______  Willie starts to pick on Ah-kah, but Dick 
jumps down from the tree telling him his mother 

is calling. 
______  Ah-kah thought the walkways were 
strange. 

______  Chief White Horse eats the datil pepper. 
 

7. Write a “someone wanted but so” statement 

to summarize Chapter 5. 

______________________________________ 

______________________________________ 

______________________________________

______________________________________

______________________________________ 

______________________________________

______________________________________ 

8. How does the picture Tom Torlino, Navajo, 

before and after help the reader better 

understand the meaning of the story?  

______________________________________ 

______________________________________ 

______________________________________

______________________________________

______________________________________

______________________________________

______________________________________ 
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Paintbrushes & Arrows ~ Chapter 5-6 

1. Which word best describes Willie’s behavior 

in Chapter 5? 

a. worried 
b. fearful 

c. cruel 
d. excited 

2. Which phrase best describes Dick in Chapter 

5?  

a. strange and nervous 
b. jovial and carefree 

c. big brother-like 
d. coward and shy 

3. The author’s tone in Paintbrushes & Arrows is 

---.  

a. Cynical ~ The author is pessimistic and 

gives negative sarcastic remarks. 
b. A Guessing Game ~ The author keeps the 

reader puzzled trying to figure out the 

author’s mind. 
c. Emotional ~ The author tells the story in 

such a way that the reader is always 
crying. 

d. Straightforward ~ The author gives the 

reader a direct telling of the story. 
 

4. Write a line that expresses what Ah-kah must 
be thinking as Bumpy Nose stopped in front 

of her and looked her straight in the eyes 
from the first person point of view. 

 
Answers will vary. Ah-kah stares Willie in the 

eyes, so her thoughts must mirror the bravery 
she is feeling. 
 

I’m not going to let you frighten me. I am not a 
prisoner. I have just as much right to be here as 

you do. 
 

5.  Write the type of figurative language each 
line contains. 

As they got closer, Ah-
kah noticed one boy had 

red speckles on his face 
the color of the dirt 

back in the Oklahoma 
Territory. 

metaphor 

 
 

I looked around to see 
dark, furry mold 
blanketing part of the 

room like wallpaper. 

simile 

I’d only been teaching 

an hour but it felt like 
days. 

hyperbole or simile 

 

6. Sequence the following events by numbering 

them in the correct order. 

___3___  Dick cut reeds for Ah-kah to use for 

arrows. 
___7___  Callie thinks the hour long lesson felt 
like it lasted for days. 

___1___  Dick asks Ah-kah if she would like to 
go to town with him. 

___5___  Callie goes to the fort to teach art. 
___4___  Willie starts to pick on Ah-kah, but 
Dick jumps down from the tree telling him his 

mother is calling. 
___2___  Ah-kah thought the walkways were 

strange. 
___6__ Chief White Horse eats the datil pepper. 
 

7. Write a “someone wanted but so” statement 

to summarize Chapter 5. 

Answers will vary. 

Ah-kah wanted to go to town with Dick, but 
her mother wanted her to stay behind the walls 
of the fort, so White Horse had to overrule the 
decision and let her go.  

Ah-kah wanted to make a bow, but she didn’t 

have the correct wood, so Dick climbed the 
mulberry tree to get her some sturdy branches. 

8. How does the picture Tom Torlino, Navajo, 

before and after help the reader better 

understand the meaning of the story?  

The reader can visualize Lieutenant Pratt’s bold 
experiment.  

Page 9 - “He wants to kill the Native but save 
the man by teaching him new ways.” 

Page 30 - “It is my hope that we can remove the 
treachery they arrived with and turn each and 
every one of them into a contributing member of 

society.” 
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Constructed Response – Character Traits 

 

 

Picture of  Ah-kah 

 

 

 

 

 

 

 

 

 

 

 

Trait ______________________________ Proof from Text 

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

__________________________________________________ 

Trait ______________________________ Proof from Text 

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

_________________________________________________ 

Trait ______________________________ Proof from Text 

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

_________________________________________________ 

Proof from Text 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________ 

CCSS.ELA-Literacy.RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s 

thoughts, words, or actions). 

CCSS.ELA-Literacy.RL.5.3 Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., 

how characters interact). 

CCSS.ELA-Literacy.RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as 

the plot moves toward a resolution. 

Describe Ah-kah. In the first column tell what Ah-kah looks like. In the middle column draw a picture of Ah-kah. In the 

right-hand column, list character traits for Ah-kah. 

 

http://www.corestandards.org/ELA-Literacy/RL/4/3/
http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
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Constructed Response – Character Traits 

 

 

Picture of  Ah-kah 

 

 

 

 

 

 

 

 

 

 

 

Trait Caring 

 Proof from Text 

page 8 - The little girl tended to her mother. . . The 
little girl helped her mother up. The mother was still 

sobbing. 

Trait Curious 

Proof from Text 

page 13 - She wasn’t scared, but she had a pretty 
good idea she wasn’t allowed in this part of the fort.  

 

Trait Brave 
Proof from Text 

page 27 - Bumpy Nose stopped in front of Ah-kah and 

looked her straight in the eye. She matched his gaze. . . . 

Ah-kah knew the boys had said something unkind, and 

this worried her. Not because she was scared of them, 

mind you, but because Dick might tell Peonte, and her 

mother would certainly never let her leave the fort again.  

Proof from Text 

Ah-kah is Comanche. 

Proof 
When the army tried to put 
her father, Black Horse, a 

Comanche chief, on the 
train in Fort Sill, her mother 
had screamed and cried and 

refused to let go of him. 
Long, Thick Hair 
Proof 

She tried to think of running 
alongside a cool stream, her 
thick braids bouncing on her 
back.  
A Few Years Younger 
than Callie (James is 9.) 

Proof 
A Native girl about the same 
age as James followed the 

woman. I assumed she was 
the girl’s mother. Both wore 
leather dresses, fringed and 

beaded.  

CCSS.ELA-Literacy.RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s 

thoughts, words, or actions). 

CCSS.ELA-Literacy.RL.5.3 Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., 

how characters interact). 

CCSS.ELA-Literacy.RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as 

the plot moves toward a resolution. 

Describe Ah-kah. In the first column tell what Ah-kah looks like. In the middle column draw a picture of Ah-kah. In the 

right-hand column, list character traits for Ah-kah. 

 

http://www.corestandards.org/ELA-Literacy/RL/4/3/
http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
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Constructed Response – Character Traits 

 

 

Picture of  Callie 

 

 

 

 

 

 

 

 

 

 

 

Trait ______________________________ Proof from Text 

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

__________________________________________________ 

Trait ______________________________ Proof from Text 

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

_________________________________________________ 

Trait ______________________________ Proof from Text 

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

_________________________________________________ 

Proof from Text 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________ 

CCSS.ELA-Literacy.RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s 

thoughts, words, or actions). 

CCSS.ELA-Literacy.RL.5.3 Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., 

how characters interact). 

CCSS.ELA-Literacy.RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as 

the plot moves toward a resolution. 

Describe Callie. In the first column tell what Callie looks like. In the middle column draw a picture of Callie. In the 

right-hand column, list character traits for Callie. 

 

http://www.corestandards.org/ELA-Literacy/RL/4/3/
http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
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Constructed Response – Character Traits 

 

 

Picture of  Callie 

 

 

 

 

 

 

 

 

 

 

 

Trait Lonely for her Mother  

Proof from Text 

I swallowed hard at the mention of my mother’s name. 
I had dreamed of her just that morning, the two of us 

sitting cozily on the loveseat in our parlor, a 
sketchbook open before us.  

Trait Painter  
Proof from Text 

. . . each graduate demonstrating their best 
accomplishment. . . I tried to explain my painting, but 
my voice croaked. I cleared my throat and began 

again. “This is a painting I made for the schoolhouse. I 
thought you might display it here, Mr. Newman, if you 
see fit.” 

Trait Goal Orientated 
Proof from Text 
But I did not want to teach. I wanted to do something 
far less ordinary, like travel to New York City to create 
illustrations for Harper’s Magazine or attend art school 

in Philadelphia. 

Proof from Text 

Callie is 14 years old. 

Proof 
Callie plans to apply to the 
Pennsylvania Academy of 

Fine Arts in Philadelphia 
next year when she turns 
15.  

Blonde 
Proof 
The girl’s hair, which spilled 

carelessly from her hat, was 
the same bright yellow color 
that she was using to paint 

the sunrise. 
Slender 
Proof 

Her long, slender fingers 
held a paintbrush, probably 
made from squirrel hairs, 

Ah-kah thought.  

CCSS.ELA-Literacy.RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s 

thoughts, words, or actions). 

CCSS.ELA-Literacy.RL.5.3 Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., 

how characters interact). 

CCSS.ELA-Literacy.RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as 

the plot moves toward a resolution. 

Describe Callie. In the first column tell what Callie looks like. In the middle column draw a picture of Callie. In the 

right-hand column, list character traits for Callie.  

 

 

http://www.corestandards.org/ELA-Literacy/RL/4/3/
http://www.corestandards.org/ELA-Literacy/RL/5/3/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
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Point of View Organizer 
Three versions of the organizer are provided: 

 The first has lines where students write definitions and examples. 

 In the second, the definitions are provided with key words missing for 
students to write in. Students also write examples. 

 The third copy is completed. It may be used as an answer key, as a 

sample for students to follow, for differentiated instructions, or for 
students who were absent. 
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Point of View ~ Activity  
Essential Question 

How do authors use point of view to tell a story?  

Lesson Vocabulary 

first-person second-person third-person objective 
third-person limited third-person omniscient  
 

Activity – The Mouse and the Grasshopper (Told from Different Points of View) 

Preparation: Make four to five copies [depending on the number of students in your 

class] of each version of The Mouse and the Grasshopper fable. (Students will work with 

a partner using one version at a time before passing it to the next group, so cardstock 

would make the stories more durable.)  Make one copy of the ‘The Mouse and the 

Grasshopper’ Student Response Sheet’ for each pair of students. 

Instructions to Students:  

You are going to work with a partner to evaluate six different versions of The Mouse and 

the Grasshopper. For each version you need to answer the questions on the student 

response sheet. Important Note: Do not look at the conversation (what is inside the 

parenthesizes) when trying to determine point of view. 

Discussion Question Following the Activity 

 Which version of the story did you like the best and why? 

 Which version did you feel a closer connection to the characters? 

 Which version did you not feel a close connection to the characters? 

Answer Key 

Version #1 ~ Third Person Omniscient (told from both characters’ points of view) 

Version #2 ~ First Person Point of View from the perspective of Mouse  

Version #3 ~ Third Person Objective (told from an outsider with no thoughts, opinions, 

or feelings) 

Version #4 ~ Third Person Limited from the perspective of Grasshopper  

Version #5 ~ Second Person Point of View from the perspective of Mouse 

Version #6 ~  First Person Point of View from the perspective of Grasshopper 
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Writing Task Cards 
On the next pages, you will find task cards, one for each 
chapter of Paintbrushes & Arrows. Many of these 
require students to complete some research. Following 
the task cards are lessons for creating a small research 
project.  

I recommend printing the cards onto cardstock and 
laminating them for repeated use. 
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  Chapter 1:  Ah-kah thinks constantly of 
food.  Research a Native American’s diet 
in 1875. What importance did buffalo play 
in a Native American’s diet?  Is buffalo 
meat a healthy protein?  Why did buffalo 
nearly become extinct on the Plains?  
Write four paragraphs about what you 
have learned. 
 

 Chapter 2:  Callie calls St. Augustine “an 
antique town.”  Why would St. Augustine be 
considered an antique town to someone 
living in 1875?  Write three paragraphs 
about the early history of St. Augustine. 

 

   

Chapter 3:  Fort Marion, now called the 
Castillo de San Marcos, is one of the 
oldest buildings in St. Augustine. Research 
the shape of this fort and its location 
near a river.  Draw a picture of the 
Castillo and label three parts of it such as 
ramparts, sally port, courtyard, moat etc. 

 

 Chapter 4: Callie’s mother suggests that 
Callie draw her hand when she cannot 
think of anything to draw.  Try drawing 
your hand (no tracing!)  Pay particular 
attention to the lines around the knuckles 
and to the fingernails. 
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Research Paper Lesson 1 -  
Citations (Creating a Bibliography) 
Lesson Goals 

To create a basic bibliography from different information sources 

Essential Question 

How do I create a citation page (bibliography) for my research paper? 

Lesson Vocabulary 

 bibliography (a list of sources used by the writer of a research paper) 

 citation (the act of citing or quoting a reference) 

 source (the reference material from which information is gathered) 

Activity ~ Anchor Chart and Organizer 

Have students create the organizer as you go over the steps for creating a bibliography using 

the anchor chart. 

Anchor Chart Instructions 
Printing, cutting out, and assembling an anchor chart takes only a few 

minutes. You may wish to laminate the chart for durability.  

 

1. Print pattern pieces. Chart pieces look great printed on either colored or 

white paper. Here is an example of the same anchor chart printed both 

ways. 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Cut out pieces. 

3. Glue pieces onto a standard 20 by 30 inch piece of paper. These photos 

may be used as a placement guide. 
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Foldable Organizer  
Instructions for Creating the Organizer 

1. Print the organizer using colored paper. 

2. Have students cut out the organizer on the lines indicated.  

3. Cut the flaps apart on the heavy solid lines up to the dotted fold lines. 

4. After folding the flaps on the dotted lines, label the flaps as pictured 

below. 

Three different versions of the organizer are provided. 

 The first provides the structure for six common sources. Lines are provided 

for students to write a sample citation for each. The middle section is for 

definitions of the three vocabulary words for this lesson: 

o bibliography (a list of sources used by the writer of a research paper) 

o citation (the act of citing or quoting a reference) 

o source (the reference material in which information is gathered) 

 The second organizer provides the structure for three sources. Here again, 

lines are provided for students to write a sample citation. You may have 

students create their own citation or copy the ones from the anchor chart. 

The middle section provides definitions. Students must write the vocabulary 

word that goes with each definition. 

 The third organizer is completed. It may be used as an answer key, for 

students who were absent during instruction, or for differentiated instruction. 

Note: While it is important for students to understand the basic structure of citing 

sources, the large variety of sources makes it impossible for students to remember 

how to credit sources that are not used very often like e-mail messages, interviews, 

lectures, and so on. Because of this, I have my students use EasyBib. It is by far the 

easiest way for students to create a bibliography. 
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Sample 
Notes 
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Research Paper Lesson 4 -  
Outlining 
Lesson Goals 

To make an outline from research notes 

Essential Question 

How do I make an outline from my notes? 

 

How to Make an Outline 

1. Write a title that lets the reader know the subject of the report. 

2. Main topics are listed using Roman numerals and periods. 

3. Points or facts are listed under each topic using capital letters and periods. 

4. Subtopics are extra information that is needed to clarify a point or fact. They are listed 

under each fact as needed. Subtopics are listed using lower case letters and periods. 

 

Discussion Questions for Sample Outline 

Place the outline (found on the next page) on the SmartBoard. Use the outline to discuss these 

questions: 

1. What is the main topic of the first paragraph? Second paragraph? 

2. Do any of the notes need additional clarification? 

3. What do the Roman numerals represent? 

4. What are the capital letters used for? 

5. How many points were made in the set of notes/first paragraph? 

Note to Teachers 

I recommend making copies of each student’s notes. The copy can be cut, one column at a 

time, into separate squares of notes which can be sorted until the best sequence can be 

found. [I’ve learned the hard way that making a copy is a good way to go since the small 

squares are easily lost. Students may also want to look back at their originals for the source 

to clarify a note. With the page intact the source is easily found. Once the notes are sorted, 

tape/glue them onto a piece of construction paper in the form of an outline. (There is no 

need to hand write out an outline using this method.)  

Students should be able to turn notes into an outline in one class period. Earlier finishers 

can help those who are struggling. I do recommend having Ziploc bags for pieces just in 

case a few students do not finish. 
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Note is unclear. Were the men 

soldiers or Native Americans? Go 

back to source to find out. 

You can throw 

away notes that 

repeat. Which note 

in II. A. should be 

kept? 

Are both of these 

notes needed? 
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Research Paper Lesson 5 -  
Turning Your Outline into a Draft 
Lesson Goals 

To create a title which states the main idea 

To write introductory and concluding paragraphs 

To make a topic sentence and detail sentences for each paragraph from outline 

notes 

 

Essential Question 

How do I title my research paper? 

How do I write an introduction and conclusion to my research paper? 

How do I write a topic and detail sentence? 

 

The Lesson includes the following: 

 Hamburger Staggered Flip Organizer 

 Planning Forms for Introductory and Concluding Paragraphs 

Printables are provided which will guide students through a series of questions. These 

questions will help the students form the foundation in which to write introductory and 

concluding paragraphs.  

 Basic Instructions (Special Requirements) 

This is a sample. You may have different requirements for your students. 
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Organizer for Paragraph Structure 

While the hamburger analogy for teaching paragraph writing is not a new idea, I thought 

it would be fun to combine the hamburger concept and a staggered flip organizer.  

Three versions of this organizer are provided; one with blanks for students to write 
their own sentences; one with the sentences provided but with blank spaces for 

students to write in key words; and one with the answers provided. The third copy of 
the organizer may be used as an answer key, for differentiated instruction, for 

students who were absent during instruction, or if you wish for the students to have 
the sentences already completed. The third copy is provided in color. 

1. Print the organizer. Depending on the version you select you may wish to print 

on white or colored paper.  

2. Cut out the organizer.  

 

Instructions for Assembling the Organizer 

 

1) Begin with the bottom page in the stack. Turn the page on its back and place a 

thin line of glue across the top of the page only. Glue it towards the bottom of 
the organizer notebook or lap book. 

2) On the back of the next page, place a thin line of glue along the top.  
3) Glue this page directly onto the organizer page moving it up approximately one-

half of an inch higher than the first page. 

4) Continue to add pages until all are glued down. 
5) The pages should lift up so that students can read the information. 
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If you like this unit, you might also like some on the following book units found at 
Teachers Pay Teachers: 

      

      

      

      

https://www.teacherspayteachers.com/Product/From-the-Mixed-Up-Files-of-Mrs-Basil-E-Frankweiler-2543054
https://www.teacherspayteachers.com/Product/Mrs-Frisby-and-the-Rats-of-NIMH-2472938
https://www.teacherspayteachers.com/Product/Miraculous-Journey-of-Edward-Tulane-2527666
https://www.teacherspayteachers.com/Product/Phantom-Tollbooth-2509749
https://www.teacherspayteachers.com/Product/Sadako-and-the-Thousand-Paper-Cranes-2496982
https://www.teacherspayteachers.com/Product/City-of-Ember-270439
https://www.teacherspayteachers.com/Product/Woods-Runner-2484330
https://www.teacherspayteachers.com/Product/Hundred-Dresses-2536489
https://www.teacherspayteachers.com/Product/Esperanza-Rising-2459588
https://www.teacherspayteachers.com/Product/Out-of-My-Mind-2434030
http://www.teacherspayteachers.com/Product/BFG-2215383
https://www.teacherspayteachers.com/Product/Stone-Fox-269537
https://www.teacherspayteachers.com/Product/James-and-the-Giant-Peach-2255456
https://www.teacherspayteachers.com/Product/Lightning-Thief-2282097
https://www.teacherspayteachers.com/Product/Call-It-Courage-2128406
https://www.teacherspayteachers.com/Product/Freak-the-Mighty-2094043
https://www.teacherspayteachers.com/Product/One-and-Only-Ivan-1831734
https://www.teacherspayteachers.com/Product/Best-Christmas-Pageant-Ever-269647
https://www.teacherspayteachers.com/Product/Bridge-to-Terabithia-1413980
https://www.teacherspayteachers.com/Product/Hatchet-274317
https://www.teacherspayteachers.com/Product/Hoot-505686
https://www.teacherspayteachers.com/Product/Dark-is-Rising-387933
https://www.teacherspayteachers.com/Product/Cay-278023
https://www.teacherspayteachers.com/Product/Where-the-Red-Fern-Grows-273462
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https://www.teacherspayteachers.com/Product/Chocolate-1812481
https://www.teacherspayteachers.com/Product/Tale-of-Despereaux-1792407
https://www.teacherspayteachers.com/Product/Mouse-and-the-Motorcycle-1757959
https://www.teacherspayteachers.com/Product/Mr-Poppers-Penguins-1755188
https://www.teacherspayteachers.com/Product/Because-of-Winn-Dixie-1742185
https://www.teacherspayteachers.com/Product/Holes-275180
https://www.teacherspayteachers.com/Product/Frindle-1699210
https://www.teacherspayteachers.com/Product/Charlottes-Web-1685123
https://www.teacherspayteachers.com/Product/Fantastic-Mr-Fox-1685648
https://www.teacherspayteachers.com/Product/Island-of-the-Blue-Dolphins-1608660
https://www.teacherspayteachers.com/Product/Tuck-Everlasting-1602996
https://www.teacherspayteachers.com/Product/Giver-274107
https://www.teacherspayteachers.com/Product/Bud-Not-Buddy-1564394
https://www.teacherspayteachers.com/Product/Maniac-Magee-1543152
https://www.teacherspayteachers.com/Product/Wonder-1487252
https://www.teacherspayteachers.com/Product/Charlie-and-the-Chocolate-Factory-269319
https://www.teacherspayteachers.com/Product/Lion-the-Witch-and-the-Wardrobe-1426743
https://www.teacherspayteachers.com/Product/Shiloh-273959
https://www.teacherspayteachers.com/Product/Cricket-in-Times-Square-270053
https://www.teacherspayteachers.com/Product/Sarah-Plain-and-Tall-272722
https://www.teacherspayteachers.com/Product/Whipping-Boy-272799
https://www.teacherspayteachers.com/Product/People-of-Sparks-271989
https://www.teacherspayteachers.com/Product/The-Witches-by-Roald-Dahl-Book-Unit-2778160
https://www.teacherspayteachers.com/Product/Ella-Enchanted-271146
https://www.teacherspayteachers.com/Product/Wrinkle-in-Time-1448245
https://www.teacherspayteachers.com/Product/Number-the-Stars-269785
https://www.teacherspayteachers.com/Product/Castle-in-the-Attic-270691
https://www.teacherspayteachers.com/Product/How-to-Eat-Fried-Worms-269415


Page | 34  Unit Created by Gay Miller 

 

 

Credits 

http://www.teacherspayteachers.com/Store/Graphics-From-The-Pond
http://www.teacherspayteachers.com/Store/Melonheadz
http://www.teacherspayteachers.com/Store/Scrappin-Doodles
https://www.teacherspayteachers.com/Store/Monster-Wrangler-Mike
https://www.teacherspayteachers.com/Store/Charlottes-Clips-4150
https://www.teacherspayteachers.com/Store/Krista-Wallden
http://www.mycutegraphics.com/
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